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Introduction: A Junior High School Career Guidance Program has been in

operation since 1958 in order to reduce 9th grade potential dropouts and to

provide these students with saleable and marketable skills. At the beginning

six classes on the 7th, 8th and 9th grades were given a curriculum focused on

the world of work. The program was expanded in 1960 and 1963 so that there

were in 1965 about 2300 children in /$tclasses housed in more than 30 junior

high schools with the following clsss organization: 124 all boys, 19 all

girls and 11 coeducational. The next sizable expansion of the program occurred

in September, 1965 when a federal grant permitted the iutroduction of Career

Guidance Classes into middle schools where the 8th grade is the terminal year.

While 14 became the minimum age for the 8th grade group, the basic philosophy

and pattern of the program remained the same. During this past year, there

were 1,395 9th graders and 1,045 8th graders in the Career Guidance Program.

Some of the features of the program follow:

a) The 9th year, which constitutes the probable "terminal" year, was

set as the desirable arena for this total educational assault against dropping

out.

b) Students had to be at least 15 years old. Since the student was over-

age and had certainly experienced academic failure, he represented a likely

candidate for dropping out.

c) Hopeless discipline or attendance problems were not to be considered

for the program. The youngsters being sought were those who had met failure

and frustration, Out nonetheless showed signs of motivation and potential

academic success.

d) Classes were ',!-Islited to a maximum register of 15 and a u1l -time

advisor was assigned to each core of three classes. In additionz each unit
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of 45 students was provided with a full-time Industrial Arts teacher. Each

class met for 8 full periods a week with the Industrial Arts teacher, making

the shop the main setting of the program.

e) Two full-time Job Placement Supervisors were engaged to find part-

time jobs for the pupils and to train the guidance advisors in the techniques

of job canvassing and follow-up activities.

This report deals with two related programs initiated by the Board of

Education of New York City to further develop this program. The first was

a program of teacher-training sessions related to the. implementation of a new

curriculum, the second was the process of writing a new or revised curriculum.

The proposal under study was submitted in April, 190 and the completion date

for the printing of the new curriculums was set for September, 1966. To be

ready for distribution and use for the fall semester) the September completion

date was necessary. Regarding the curriculum aspect of the program, the

Coordinators Mrs. Gida Cavicchia, wrote in September, 1963:

In addition to the basic skills, the pupil in a Career Guidance
Class needs a functional and realistic course of study based on
his needs and interests, and not a "watered-down" version of
the curriculum at which be has already failed so many times
before.

A team of subject area specialists has prepared experimental
courses of study for these classes in social studies, mathematics,
science, language arts, group guidance and job placement, based
on personal. observations in the classroom, consultations with
principals, assistant principals, Career Guidance teachers,
Career Guidance advisors and pupils. These courses are
currently being used. In addition, we are preparing Courses
of Study in Rome Economics, Office Practice and Typewriting.

At the time of her report, six experimental curriculum reports had been

completed and a seventh, Speech, was printed. It is these experimental A.Aitions

that remained in use until the request for federal funds to develop a new

curriculum.
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Plan of Evaluation

Several points ought to be made clear at the outset. First, this evaluation

which was concentrated in the month of June, 1966, was not concerred with the

total Career Guidance Program, although sane interviews took place at a later

date. To soak up orientation and maintain perspective, it was necessary for

the evaluating team to be familiar with all facets of the program, but it is

only one aspect of the total field - curriculum development - that remaims

the central focus of this evaluation. Second, the nature of the evaluation was

shaped by the unfortunate unavailability in June 1966 of one major segment of

the proposal, the new curriculums. There was no possibility of critical

comparison with the current curriculums and no opportunity for experimental

manipulation of variables. Third, the total time allotted for the, design and

exceilti,:n of this evaluation was about three weeks, which limited the depth

and complexity of the study.

The proposed evaluation falls readily into two fairly distinct halves:

the June training sessions and the ciirricu:ara development. For the sake of

clarity this report will first deal with the two separate entities and then

reserve integrative efforts for the final section on overall recommendations.

Following is the outline:

Part A: The June Training Sessions

1. Aement of the proposal.
2. doses of the sessions.
3. Objectives of the evaluation.
4. Methods of obtaining information.
5. Results and conclusions.
6. Suggestions.
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Part A The June Teadher-Smaisor Training 132:ssram

I. OBJECTIVES OF THE TRAINMG PROGRAM
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The Teacher-Supervisor Training Program, which was arranged in Jun.e,

1966 for the teachers, advisors, and assistant principals in the Career

Guidance Program, is closely linked to the projected new curriculum for the

academically frustrated and economically disadvantaged youngsters of Career

Guidaace. The overall objective of the project was,

To train teacher-supervisor personnel for the effective
implementation of this new curriculum.

. To implement this new curriculum effectively, it was proposed by the Board

that all personnel attached to Career Guidance, comprising 228 teachers: 57

advisors, and 57 assistant principals, be trained and oriented to this new

curriculum.

Four training centers were set up in 4 junior high schools centrally

located in Manhattan, Bronx, Brooklyn and Queens to service the teachers and

supervisors of each borough. The plan states that "Orientation and training

will be given in Language Arts, Speech, Guidance, Mathematics, Social Stadies,

Industrial Arts, and Office Practice by teachers and Assistant Principals who

helped design and create the curriculum in each of these areas."

The assistant principals who supervise the Career Guidance Program in each

school were invited to attend all four sessions. Teachers were invited to

attend only those sessions offering training in each of the subject areas they

teach. Advisors were invited to attend the day that Guidance was offered.

114 OBJECTIVES OF THE EVALUATIVE STUDY

The objectives of the evaluative study by the Center for Urban Education

were (1) to determiie 'whether or nor the Board of Education carried out the

Teacher-Supervisor Training Program for Career Guidance Personnel as desc4bed

a
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in their project proposal'srriculum Development and Teacher Trainla For,

DisadvsAmel. Pupils 1n Spicla..:LCIasses (Career, Guidance) in 12V...es Junior

Schools. (2) To discover Idlether the Board of Education personnel met

their stated objectives for the Teacher-Supervisor Training Program successfully

and (3) To provide some guidelines and recommendations to the Board of

Education regarding the direction that Teacher-Supervisor Training Programs

might take in the future.

III. METHODOLOGY EMPLOYED IN THE EVALUATIVE STUDY

The data-gathering mthods employed by the research team of the Center for

Urban Education consisted of the following:

School visitation. In order to gain familiarity with the Career Guidance

Program, its administrative structure, pattern of operation, and exposure to

teacher- student interaction, a series of visits were made to various schools.

Members of the research team spoke with principals, teachers, advisors, and

assistant principals.

Interviews with the Director of Career Guidance. The director of the

program was interviewed at length to elicit the underlying purpose of the

training sessions, to supply background data concerning the trainers, and to

explain the rationale for the manner in which the training sessions were given.

Interviews with the curriculum writers. Some of the trainers were

interviewed by two members of the research team. Although the proposal stated

that "..training will be given...by teachers...who helped design and create

the curriculum..," this was not so in every case. Hence, only those trainers

who were responsible for the writing of the curriculum were interviewed. Inter-

jdge reliability was sought regarding the trainers' percepts of several

aspects of the new curriculum, such as:
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a) What are the important projected outcomes of Career
Guidance?

b) Is the new curriculum a revision of the standard course
of study or totally new?

c) Is the new curriculum highly structured in a "cookbook"
style or does it allow for flexible application?

-6-

d) To what extent is the June Training Program vital to the
success of Career Guidance?

In addition to the concurrent percepts of two interviewers, these sessions

were tape recorded to permit follow-up analysis by the full research team.

Observations of the Training Sessions. A member of the research team

Visited four training sessions. The observer took copious notes of the

sessions, spoke with many of the trainees and most of the trainers, and wrote a

general description of the sessions including personal impressions and evaluations.

Four of the sessions, speech, mathematics, social studies and science, were

tape recorded to permit analysis by the entire research team. The materials

which were distributed at the sessions, such as outlines, lesson plans, and

parts of the curriculum, were collected by the dbse-Ter and studied by the

research team.

Examination of attendance records. To determine if all Career Guidance

personnel attended the sessions, the attendance records were examined at the

Bureau of Curriculum Research. The attendance records were analyzed for (1)

The number of Sativdays attended by the eligible trainees, and (2) The number

of assistant principals and advisors in attendance at the program whose names

were listed in the Career Guidance Directory 1965-1966. (see appendix)

The Reactionnaire, A reactionnaire was developed by the research team to

elicit the trainees' evaluation of the sessions. Part I of the instrument

gathered such background information about trainees as position and number of

years in the New York City system, the license or licenses currently held,

subjects taught in city system and subjects currently taught



Part II of the reactionnaire was designed for the follwing:

a) Overall perspective: How did the trainees regard the idea of

expending federal funds for the June In-Service sessions as planned?

b) Perspective of target population: Did the trainees expect

Career Guidance pupils to benefit from their training experiences?

c) Contrast analysis: Degree to which trainees expected to benefit

before the sessions; post session assessment; and comparison of the vre-

and post-session ratings.

d) Teacher effectiveness: Ratings of each instructoAcoverage of

content, his organization of subject matter, the quality of his presentation:,

and his mastery of the subject.

e) Application: Whether assistant principals, teachers, and advisors

feel that their own professional behavior will change as a result of the June

sessions.

f) Role differentials: Each of the three groups rating the chances

for professional change of the other two groups.

In Part III, trainees were requested to write freely about any aspect

of the session attended or program in general that pleased and/or displeased

them. Suggestions for improvement of the Teacher-supervisory Training Program

for Career Guidance were also solicited.

Limitations of the Stu r, The single most serious limitation of this

evaluation was the unavailability of the new curriculum. The very purpose

of the training sessions was to "train teachers...for the ,effective

implementation Of this new curriculum." However, interviews with curriculum

wrLters revealed that in most cases, the new curriculum was not yet complete

at the time of the June sessions. This was true for Industrial'Arts, Science,

karts of Office Practice, Social Studies, and Language Pats.
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The guidance curriculum was complete but was not made available to the research

team for study. The Mathematics cm-riculum was complete but in the process of

revision. Only the Speech curriculum was ready= for examination.

Inability to obtain accurate background data was another constraining

element. It was not poisible to ascertain exactly.the respective. number of

teachers, advisers, and assistant principals present at the sessions. A list

of trainees was available, but there was no breakdown of the list according to

school position held. Unfortunately, this difficulty was not anticipated by

the research team. It was therefore not possible to determine accurately if

tb training program reached those Career Guidance personnel for wbom.it was

intended in terms of position and content area taught in the Career Guidance

Program.

urthermore, it was not possible to determine the extent to which the

training program reached all of the personnel who will be involved in the

program in September, 1966. Some of the trainees in attendance may not, for

various reasons, be available for the program in September. In addition, not

all personnel who will.be in the program have been so designated, leaving a

number of later appointees .who will not have benefitted from the training

sessions.

Another limiting factor was the small number of reactionnaires that were

returned. Although the proposal s4-ated,

"The teacher training aspect of the program will be investigated
by the use of questionnaires designed to elicit both positive
and negative aspects of the teacher training program which will

- be used. for future development in this. area! .

the Director of the Career Guidance Program asked that no tint be taken at the

training sessions to complete the reactionnaires. It was, ther'efore, necessary

that the trainees mail the reaction.naires'to the Center for Urban Education.



The fact that less than 40 -percent of the trainees returned the reactionnaires

is related to this refusal to allot time at the sessions. Moreover, both the

quality of the ratings and the accuracy of the reported percepts may suffer

when the heat of immediate reaction is lost.:
.

Finally, the time allocated for the evaluation, but one month, and the fact

+Tat the data had to be collected during the month of June, the busiest time

of the school year, added impediments for the research team and the school

personnel. School visitations could not always be warmly received, Career

Guidance personnel could not always be available for interviews, and some of

the curriculum writers could only be seen but fleetingly. Also, a more

extensive time period would have permitted use of other assessment devices (such

as the Osca....._le) and opportunities for depth interviews of teachers,

assistant principals, and advisors attached to Career Guidance.

N. RESULTS

There were three objectives of the evaluation: to determine whether the

Board's -.personnel carried out the proposal; to determine whether they met their

Objectives successfully; and to offer guidelines for the future. The results

rextaining to these objectives w-111 be reported in turn.

iENTATION .

The sessions were held on the four Saturday mornings in June as stated in the

proposal. The procedures were carried out as planned, except that the

stenographers were not present. Following is the schedule of the training

sessions as held in the four boroughs:

- _ _ _
A

1 \

'4.0,.:44
_.

.,,
_____._______._____________,____\...:,:::: ..* ......_
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SCHEDULE

SCHOOL ONE 4 JurP 11 JUNE 18 JUNE 25

. Language Arts
Guidance .

Mathematics
Speech

Social Studies
Science.

Industrial Arts
Office Practice

J-133X Industrial Arts
Office Practice

Language Arts
Guidance

Mathematics
Speech

Social Studies
Science

J-49 K Social Studies
Science

Industrial Arts
Office Practice

Language Arts
Guidance

Mathematics
Speech

J-16 Q

-.......,..

Mathematics
Speech

Social Studies
Science
Practice

Industrial
Arts-Office

Language Arts
Guidance

Attendance records revealed that of the 311 Career Guidance personnel

eligible to attend, 273 (87.7 per cent) trainees were present at one or more

sessions. However, it was difficult to determine the exact number of teachers,

assistant principals, and advisors among the 273 attendees. In addition, some of

the teachers present may have been appointed as advisors sometime after the

training sessions and other administrative changes may have affected the number

of assistant principals present.

Information regarding the background of the trainees was obtained from the

returned reactionnaires. However,, of the 816 reactionnaires distributed,(one

reactionnaire per trainee for each session attended) but 316, or 38.7 percent

were returned. Consequently, the data available were based on this small sample

of the trainee pool. In Table I are the background data for all three

groups of participants. It maybe noted that more than 2/3 or the teachers who

returned the reactionnaire had taught 4 or more years. No single advisor had less

than 4 years of teaching experience. Of the assistant principals who were super-

vising the Career Guidance Program, more than 94 percent had more than 11 years

of teaching experience.
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It appears that, as a group, the personnel attached to Career Guidance are

generally experienced teachers.

A sample representing about half of the Career Guidance teachers present

at the training sessions who returnel reactionnaires indicated the following

kinds and numbers of licenses held:

Social Studies 11
Industrial Arts 12
Common Branches 8
Social Studies Sub. 11
English Substitute 9
Science Substitute 6
English 4
Science 3
Mathematics 2

It seems that the typical Career Guidance teacher is generally licensed in some

field, but it is also apparent from the reactionnaires that some subject areas

are being taught by unlicensed teachers. For example, Mathematics seems to be

often taught by those without licenses to teach Mathematics in Junior High

Schools.

-f-,

FABLE I

SUMMARY OF BACKGROUND DATA FOR 136 TRAINEES IN THE TEACHER -

SUPERVISOR TRAINING PROGRAM, JUNE, 1966

,Years of Teaching Teachers
I Experience, NYC

/Public Schools

3 or less'

4- 101

11- 20

21 or more

411'

Advisors Assistant
Principals
N

Total

30 34.5 0 0:0.0 0 00.0

42 48.3 '12 66.6 2 6.5

12 13:8 3 16.7 23 74.2

3 3.4 3 16.7 6 19.3

Totals

30

56

38

12 8.8

22.1

41.1

28.0

AMMINPIMI11.

87 100.0 18 100.0 31 100.0 136 100.0

VIINWINIIIIIIMMIIINNW..11(



Years of Teaching Teachers
Expellence no
Public Schools

Ex

Advisors Assistant
Principals Total

N

-12-

Male 64 73.6 10 55.6 21 67.7 .95 69.0
. -

Female 22: 25.3 a 44.4 10 32.3 40 30.0

lib response 1 1.1 0 00.0 0 00.0 1 1.0

Totals 87 100.0 18 100.0 31 100.0 136 100.0

Analysis of the Reactionnaires

To determine whether the training sessions Were successful, two sets of

percepts will be reported. In this section, the trainees' responses to the

reactionnaire will be analyzed according to the six types of data that the

reactionnaire was designed to elicit. In the following section, the research

team's own appraisal of the training sessions will be discussed.

922ralLEEEEtEtiatl Although the trainees were probably aware of

alternative ways of spending federal money, such as more personnel, equipment,

textbooks, and materials, Table II indicates that all three participating groups

regarded the expenditure of federal funds for the June training sessions as

"good" to "excellent." No single mean score was below "4" which represented

"good" on a five-point scale. An atalysis of variance was done to find possible

differences among the subgroups, teachers, advisors, and assistant principals,'

but the F ratio was not significant. Generally, then, the trainees agreed that

the expenditure of funds for the training sessions was beneficial.

Target The teachers felt that Career Guidande pupils will

benefit from these brief training experiences. No single mean score was below

3.58, with "3" representing the mid -point on a five-point scale (see Table III).



I

.4

Also, from Table lila it is apparent that this feeling of value for the
pupils was quite cm:parable across content areas.

TA= II
SIGNIPICANCE OP THE DITMOZNCE BETWEIS TEACHERS, AMMAN PRINCIPALS MDADVISORS ABOUT BMWS DECISION (ITEM I ACROSS WAS)

43-

GROUP
SD

Teachers

Assistant Principals

Advisors
Alinalm=41:414=mplimmov

87 4.04 1.37

31 4.15 .86

17 4.74 .56
meimmum..01144i114Iimi.lowin11411411.

TAME II

ANALYSIS OP VARIANCE SUMNOY TAME

11100111111
SOURCE SS df Ns p P > 05
Between Groups

Within grol.Ts

Al4114111MmasmosiftelIramin41.0.111.1

6.81.8 2 3.424

189.567 132 1.436

2.384 1.05

Mails~11...44.64,440444.44/~4044,4404/4~4mmalwr=m
VOIEROMMOmelmirammil

Total 196.415 134

Imiumpoomollalwilloimowsmin

Note: The means of the 3 groups are above 4, e.g. good.



TAPIIE III
I Sitir/FICANCE OP ISE DIFFERENMS BETWEEN PERCEPTIONS OF BETEFITS FOR GUIDAMPuns m 8 Aims (rent 10 RATE BY TEACHERS).

L,..

mohmeiftmgammumwmalsomariimmrsnnelonsiew.

AREA if ii SD

Guidance 19 4.06

Industrial Ads 21 4.10

Languaste Arts 18 4.06

Math 22 3.86

Office Practice 24 4.4
Social Studies 25 3.60

Science 24 3.58

Speech 22 3.91

TABLE Ilia

1.33

1.22

1.11

1.42

1.03

1.26

1.47

1.15

ANALYSIS OF VARIANCE SUNARY TABLE

IIIINftlimm =1111=11MIIIMIIIIII.

SOURCE SS df US F

Between Areas

Within Aread

Total

9.04

265.496

274.56

7 1.292 .812 n.s.

167 1.590

174



-15:
Contrast Analysla. From Tables IV and V it is evident that,/ by and

large, both pre-session expectations and post-session assessments for

teachers exceeded a "satisfactory" rating. In only one content area - Speech -

did. the post-session rating for teachers reach as high as "4" which

represented "good." Generally, the degree to which teachers expected to

benefit before the sessions and their overall rating after the sessions was

Moderately high, Two analyses of variance were done to find possible differences

among teachers in the eight content areas for pre-session expectations and

post-session assessments, but neither F ratio was significant.

.able VI contrasts the pre-session expectations and post-session assessments

for teachers of eight content areas. Generally, the pattern revealed

assessments higher than expectations. In only one instance, Speech, did the

participating teachers feel that they had derived significantly more from the

training session than they hri.4.1 initially expected. In only two cases were

expectatiori"s not fulfilled: Mathematics and Social Studies, but in neither

case was the differential assessment significant. The teachers entered the

sessions with moderately high expectations and were rewarded with slightly
more than fulfillment for these positi7e expectations.
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toe 0Am rm.

TAME ri

SIGEDICANCE or TIE, DIFFERENCE PETWEEN TEACIERS'
EXPECTATIONS IN 8 AREAS (ITEM 3)

AREA N li SD_

Guidance 22 3.36 1.18

Industrial Arts 23 3.17 1.27
.

Language Arts 16. 3'.56 1,32
Math 25 3.88 .97

Office Practice 24 3.46 .
1.25

. Social Studies 23 3.30 1.40

Science 26 3.27 1.37
Speech 22 3.36 1.09

TABLE Ara

ANALYSIS OF VARIANCE SUMMARY TABLE

/
SOURCE SS cif MS .11

'Between Areas . 8.081 7 1.154 .757 ns.
Within Areas 264.007 173 1.526
IMP1 "MMAIINEMIi 01=11 AWid IM*1

riONNI

Total. 272.088 180
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TABLE, V

SIGNIFICANCE OF THE DIFFERENCE BETWEEN TEACHERS'
ASSESSMENTS IN 8 AREAS_ (ITEM 4)

AREA

Guidance

Industrial Arts

Language Arts

Meth.

Office Practice

Social Studies

Science

Speech

N

22

23

16

25

24

23

26

22

M

3.68

3.39

3.94

3.48

3.88

3.17

3.46

4.18

SD

1.29

1.50

1.24

1.42

1.04

1.30

1.36

1.33

TABLE Va

ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE SS df MS F

Between Areas 17.251 7 2:464 1.427 P>. .05

Within Areas 298.683 173 1.726

01111111.011111

-11111m
Total 315.934 180
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AREA

ICANCE OF THE DIFFERENCE BE

ANOMMIIIIMPIIIMNIMORMIN

SITUATION

TABLE VI

EXPECTATIONS AND ASSESSMENTS OF 8 AREAS, FOR
(ITEMS 3 & h)

=411111

Guidance . Expectation
assessment

22 3.36
3.68

Industrial Expectation 23 3.17
Arts Assessment 3.39

M Jiff. df t P.

1.18 .32 -21

1.29

1.27 .22 22 .62 n.s..

1.50

Language Expectation 16 3.56 1.32 .38 15 1,38 n.s.
Arts Assessment 3.94 1.24

Math Expectation 25 3.88 .97 24 1.22 n.s.
Assessment 3.48 1.42

Office Expectation 5.46 1.25
Practic0 Assessment 214. 3:88- 1.04 .42 23 1.55 n.s.

Social Expectation 23 3.30 1.40 .10 22 .36 n.s.
Studies Assessment 3.17 1.30

Science Expectation 26 3.27 1.37 .19 25 .55 n.s.
Assessment 3.46 1.36

Speech Expectation 22 3.36 1.09 .82 21 2.88 .01
Assessment 4.18 1.33



Tables VII and VIII report the same data for the assistant principals,

pre-session expectations and post-session assessments. (There were too few

returns from the advisors to do any statistical analysis.) For the assistant

principals, as with the teachers, the ratings generally exceeded the "satis-

factory" level. No single expectation or post-session assessment was below

"3," the mid-point on the five-point scale. Two of the expectations and four

-of the assessments were at or above the rating of "good." An analysis .of

variance, done to find possible differences among assistant principals'

pre-sess.Lon expectations in the eight content areas, revealed an insignificant

F ratio. However, the F ratio of an analysis of variance of assistant principals'

post - ,session assessments in the eight content areas indicated significance. The
1

Scheffe test was used to test the difference between individual means, but none

reached significance at the .05 level..

Table IX contrasts the expectations and assessments of assistant principals

for the eight content areas. Post-session assessments were significantly higher

in two content areas - Speech and Language Arts. Although no single comparison

was signifi...roat, assistant principals got less than expected from four sessions:

Guidance, Mathematics, Science, and Social Studies. Nonetheless, each of these

assessments remained moderately high.

IIIIIMNIIIIMI

"TABLE VII
SIGNIFICANCE OF THE DIFFERENCE BETWEEN

ASSISTANT PRINCIPALS' EXPECTATIONS IN 8 AREAS (ITEM 3)

.knNt N M SD

Guidance 9

Industrial Arts 14

Language Arts 9

Lath 14

Office Practice 14

Social Studies 12

Science 11

11111111111

4.11 .6

3.57 1.22

3.67 .87

3.57 1.16

3.71 1.07

3.50 .90

4.00 .78

Speech 1 .0 6 -I

141111 _

sal

-..



1 TABLE VIIa

ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE SS df MS F

1111111.

Between Areas

Within Areas

Total

7.974

96.526

104.500

7

88

1.139

1.097

1.038 P .05

95

TABLE VIII
SIGNIFICANCE OF THE DIFFERENCE BETWEEN

ASSISTANT PRINCIPALS' ASSESSMENTS IN 8 AREAS (Item 4)

AREA

Guidance

Industrial Arts

Language Ares

Math

Office Practice

Social Studiet

Science

Speech

M SD

01011110111==.1.111111i.%

9 4.00 1.18

14 3.57 1.16

4.78 .44

14 3.29 1.20

14 4.07 .73

12 3.33 1.23

11 3.45 1.04

4.46 .78

TABLE Villa
ANALYSIS OF 'VARIANCE SUMMARY TABLE

SZTRCE SS

Between areas 23.939

Within Areas 89.394

Total 113.333

df MS

7

88

3.426

1.016

F

3.366 P4.005

95

Nami1111P
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TABLE IX

SIGNIFICANCE OF THE DIFFERENCE BETWEEN EXPECTATIONS AND ASSESSMENTS OF 8 AREAS FOR
ASSISTANT PRINCIPALS (ITEIIS 3 & 4)

AREA

11=Wl) SITUATION. N M SD M Jiff. Of t P.

Guidance Expectation 9 4.11 .60 .11 8 .36 nos.
Assessment 4.00 1.18

Industrial Expectation 3.57 1.22 .00 13 - -
14Arts Assessment 3.57 1.16

Math Expectation
Assessment

Office Expectation
Practice Assessment

Science Expectation
Assessment

14

14

3.57 1.16

3.71 1.07
4.07 .73

4.00 .78

3.45 1.04

.28 13 .57 n.s.

.36 13 1.24 n.s.

.54 10 1.60 n.s.

Social. Expectation 3.50 .90 .17 11 .37 n.s.
Studies Assessment 12 3.33 1.23

Speech Expectation
Assessment

Language Expectation
Arts Assessment

13

9

3.08 1.32
4.46 .78

3.67 .87

4.78 .44

1.38 12 3.6 4 .005

1.11 8 3.59 (.005

The small number of returns make conclusions regarding expectations and

aSsessments somewhat speculative. In no case did more than 14 assistant principals

respond: and the number of teachers did not exceed 26 for any single content, area.

Nevertheless, it appears that the assistant principals entered the sessions in a

more hopeful manner and felt they were generally rewarded more. In only one

content area did the teachers' rating exceed H40, while for the assistant principals

six of the eight ratings were above "4". Also, it seemed easier to satisfy the

assistant principals, for two content areas (Speech and Language Arts) showed

significant increase between expectations and assessments, while for teachers,

only one, Speech, showed significant 4ncrease.
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Teacher effectiveness. Table X reports the teachers' ratings of the eight

trainers. Four. aspects of the trainers' effeutiveness oere included in the rat

ings: the instructor's coverage of content; his organIzation of subject matter;

the quality cf his presentation; and mastery of his subject. Ajparently, the

participating trainees were generally impressed with the presentations of the

instructora and the content of their training sessions. No single moan rating

*s below the "satisfactory" point, ("3") and two of the sessions, Speech and

Language Arts, were rated above "good".

Analysis of variance revealed a highly significant F ratio, which indicates

a wide range of reaction to instructor effectiveness. The Scheffe test was used

to test the difference between individual means and the only two that were :signi

ficantly different from each other were Speech and Social Studies. It seems

therefore, that all instructors were rated higher than "satisfactory", the level of

ratings was not uniform for all content areas.

TABLE X

SIGNIFICANCE OF THE DIFFERENCE BETWEEN RATINGS OF TEACHER EFFECTIVMESS 1N
8 ARMS (TEACHERS' RATINGS ITEMS 5-8)

AREA

Guidance 23 3.86

Industrial Arts 24 3.71

Language Arts 17 4.29

Math 25 3.89

Office Practice 24 3486

Social Studies 28 3.36

Science 27 3.74

Speech 22 4.60

SD

IOU

1.11

1.09

.85

1.13

.92

1.09

.90

.49
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ANALL51

SOURCE SS

Between groups

Within groups

23.53

182.34

Total 205.87

TABLE Xt

4-c4 VARIANCE SUNMARI TABLE.

Jl.II.O.O.OMWI=W7IIIMMINOIM

df F

7 3.361 3.35- 4:405

182 1.002

189

Application. Table XI reports the teachers! percepts regarding the chances

that the training sessions will change their own professional behavior, as well

as the chances that the professional behavior of assistant principals and

14.
I IIIadvisors maybe changed. With all three means between "3" and Hthe teachers

felt that the chances were from ',satisfactory', to ',good!! that the professional

behavior of all three participating groups will be changed. An analysis of

variance was done to find possible differences among the teachers' ratings of

the three groups and a highly significant F ratio was obtained. The Scheffg

test was used and all means were found to be significantly different from each

other. The teachers regarded themselves as most likely to change and the assist-

ant principals as least susceptible to change.

1.1,1: XII reports the assistant principals! percepts of change as a result

of the tWning sessions for themselves, teachers, and advisors. Although the

F ratio derived from an analysis of variance did not reach significance, the

assistant principals also perceived the teachers! chances of change higher than

their cm or than the advisors! chances for professional change, In table XIII

are the same percepts for the three participating categories by the advisors.

The Scheffe/test was used and the means for both advisers and teachers were sig-

niticant4 higher than for the assistant prinoipale. All three groups agreed

,.



that the assistant principals stood to change least as a result of the training

sessions,

TABLE. XI

SIGNIFICANCE OF THE DIFFERENCE*BETWEEN PERCEIVED CHANGE IN PROFESSIONAL BEHAVIOR
OF 3 CATEGORIES. ITE/5 9 (a,b,c) FOR TEACHERS

.111111116

CATEGORY

Assistant
Principals

Teachers

Advisors

N 15 SD

82

82

82

3.13

3.66

3.44

1.22

1,15

1.14

ANALYSIS OF VARIANCE
SUMMARY TABLE XIa

SOURCE SS df MS

Between
Categories

Between
Subjects

Residual

11.629

269.942

Total

62.224

343.795

2

81

162

5.815 15.138 (P <.001)

3.333

.384

245
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SIGNIFICANCE OF THE DIFFERENCE BETWEEN PERCEIVED CHANGE IN PROFESSIONAL
BEHAVIOR OF 3 CATEGORIES. IM 9 (841)10- FOR ASSISTANT PRINCIPALS

ammow..-111

CATEGORY If SD

Assistant
Principals 28

Teachers 28

Advisors 28

3.86

4.00

3.90

XIIa

ANALYSIS OF VARIANCE SUMMARY TABLE

.90

.78

.81

=111111.mmainsms.

SOURCE SS df MS F

Between Categories .305 2 .152_ 1.816 (n.s.)

Between Subjects 51.181 27 1.896'

Reaidual 4.535 54 .084

TOTAL

altawawswo,

56.021 83

TABLE XIII

SIGNIFICANCE OF THE DIFFERENCE BETWEEN PERCEIVED CHANGE IN PROFESSIONAL
BEHAVIOR OF 3 CATEGORIES. ITEM 9 (asb,c) FOR ADVISORS

CATEGORY
11.0110=1111011MONER....11111.1.11111,

Assistant
Principalo

Teachers

Advisors
011.

1111111101111111 Amway. 0.10wwwwwwww......e.....mrm imaroommarmw....mlis

N

18

as

18

SD

3.88 ,g9

4.28 .84

4.21
mm........,....m....11.1101m.M1,11.101M11111111111Mi

.
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ANALYSIS OF 'vrtiiii,ANCE SIDEARY TABLE XIIIa
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SOURCE SS df MS F

Between Categories 1.920 2 .960 8.5004(.01)

Between Subjects
. 33.853. 17 1.991

Residual_ 3.840 34 .113

Total 39.613 53
AIMMINEMNIMIIMIIM

One may speculate regarding the consistently lower ratings of the assist

ant principals! chances for change. One possibility is that teachers view those

in a status position above their own, including advisors and assistant principals,

as more rigid and less likely to profit from a new training experience. If this

interpretation is correct, then more or other kinds of training sessions may be

required to overcome this perceived lack of change on the part of those in the

upper reaches of the status hierarchy. Another possible interpretation, is that

the teachers perceived the sessions as inappropriate for the assistant principals

and as more relevant for teachers than for advisers. From this viewpoint, they

were joined by the adviser's who also felt that the assistant principals were

misplaced at these training sessions. It must be underscored, though, that the

assistant principel chances for change were rated as above "satisfactory" by

both teachers and advisers. The sessions were seen as more appropriate for

teachers, rather than rdarkedly inappropriate for assistant principals.

Role differentials. One final treatment of the data concerned differences

between teachers', assistant principals!, and advisers! perception of change in a

professional behavior of each category of trainees. Regarding teachers; chances

for change, Table XV indicates that all three groups of trainees felt their

chances were.from "satisfactory" to "good". An analysis of variance was done to

wremikww"!!!"-C71771



find possible differences along the three subgroups percepts of the teachers,

but the F ratio was not significant. Although all felt that tht teachers'

chances for change were mod@rataly high, the teachers took the dimmest view of

the likelihood that the training sessions would change their professional

behavior.

Table XV reports the percepts of the three training groups regarding the

chances for change of the assistant principals. All three ratings were between

"satisfactory" and"good". An analypis of variance yielded a highly significant

F ratio and the Scheffeltest resulted in significant mean differences between

advisors and teachers and between assistant principal3 and teachers. The

teachers apparently perceived the assistant principals' chances for change far

less than did either the assistant principals themselves or the advisers.

The final analysis, reported in Table XVI concerns the chances for change

among advisers as viewed by all three groups of trainees. Two of the ratings

were between "satisfactory" and "good", while the third was between "good"

and "excellent". An analysis of variance was done to find possible differences

among the subgroups and the F ratio was highly significant. The Scheffeltest

was used and the mean difference between advisers' and teachers' perIept of change

for advisors was significant.

TABLE XIV

SIGNIFICANCE 07 THE DIFFERENCES BETWEEN TEACHERS, ASSISTANT PRINCIPALS AND
ADVISORS PERCEIVING CHANGE IN PROFESSIONAL BEHAVIOR OF TEACHERS (ITEM 9b)

GROUP

.m.m...111111

N SD

Teachers

Assistant Principals

Advisors

82 3.66 1.15

28 4.00 .78

la 4.28 .84
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TABLE XIV&

ANALYSIS OF VARIANCE SUMMARY TABLE
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SOURCE 83 df MS

Between gauDi 6.37 2 3.365 3.05 F>.05

Withiit groups 137.86 125 1.103

Total 144.59

TABLE XV

SIGNIFICANCE OF THE DIFFERENCES BETWEEN TEACHERS, ASSISTANT PRINCIPALS AND
ADVISORS PERCEIVING CHANGE IN PROFESSIONA: BEHAVIOR OF ASSISTANT PRINCIPALS( ITEM 9a),

GROUP

Teachers

Assistant Principals

Advisors

82

28

18

3.13

3.86

3.88

SD

1.22

.90

.89

A...

TABLE Xlia

ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE SS dr

Batmen groups 15.9 2

Within groups 158.23 325

Total 174.13 127

MS F

7.95

1.266

6.28

USING the Scheffeltest the following mean differences are significant at

the .05 level: (1) Advisors vs. Touchers. (2) Assistant Principals vs. Teachers.

..1.1100111M! ,...
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GROUP

Assistant Principals

ADVISORS PERCEIVING CHANGE IN PROFESSIONAL BEHAVIOR OF ADVISORS (ITEM 9c)

SIGNIFICANCE IF THE DIFFERENCES BETWEEN TEACHERS, ASSISTANT PRINCIPALS AND

TABLE Via

82 4

28

18

3.4

3.90

4.28

1.14

SD

Teachers

.81

Advisors
.84

9.

TABLE XV I

ANALYSIS OF VARIANCE SUMMARY TABLE

SOURCE
IIIMI1141.0111,

Between groups

Within groups

SS df MS

12.48 6.24 5.67 P

137.68 1.101
MIMINIII11./.111.MIIIIMPIIIIMUNOMMIMMONEMIIMOMM II111111.W

Total 150.16

=1=MINIIM

MMIIIM1111110.

Using the Scht:ff: :-.4st the mean difference between Advisors and Teachers

is significant at the .05 level. It is apparent, then, that teachers and advisors

did not view the advisors' chances for professional change as a result of the

training sessions similarly. The teachers expected far less change from the ad

visors than did the advisors themselves.

Several overall themes emerge *ran this series of analyses. First, the

trainees generally felt quite good about the expenditure of federal funds for the

June training sessions. Second, all three categories of trainees felt that the

Career Guidance students will benefit from the sessions. Third, the trainees

generally felt that the instructors were ugoodo. Fourth, in most cases the trainees

,1111..1..1.1.011,0111.1.11111".41.1! - -
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got as mph or' more out of the sessions than they initially expected. Fifth,

all three groups of trainees felt the chances were high that the sessions would

alter the professional behavior of the trainees. Finally, the one differential

pattern noted was the feeling that the training sessions had the strongest

impact on the teachers and the relatively least effect on the assistant princi-

pals.

+O.

Research team's evaluation

In contrast with the generally favorable reactions of the trainees, the

research team was quite critical of the June training sessions. The in-service

Program was faulted on several counts:

1. The purpose of the training sessions was "for the effective implementa-

tion of the new curriculum". However, the new curriculum was, in most cases,

noither complete nor available for study. This weakness led the research team,

as well as many of the trainees, to doubt the wisdom of having the training

sessions befdre the new curriculums were ready. Indeed, one of the curriculum

writers stated, "These training sessions in June are crazy. We should have it

in September when the thing is finished and we can bring it to them."

Procedurally, too, it was felt that September sessions would have been

more beneficial. Many of the trainees in June willlikely be working outside

Career Guidance as a result of personal and professional considerations. Also,

many later appointees will not have had the benefit of the training sessions.

2. The proposal stated that the trainers were to be those "who helped

design and create the curriculum in each of these areas". This clause was in

line with the basic intent to transmit the new curriculum to the trainees. How-

ever, in several instances the leaders of the training sessions were not involved

in the writing of the new curriculum. Indeed, in one case the trainer was not

licensed in the area that he was training. One unfamiliar with the new curriculum
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cannot train otheis in a content area in which he is untrained.

3; The research team had some doubts about the In-Service Progrwn as

planned -even if the new curriculum were ready. First, is it reasonable to ex-

pect that "training" may be accomplished in erne hour and twenty minutes? For

example, there were but two licensed Mathematics teachers among those who

returned the reactionnaires, suggesting that most of the Career Guidance classes

may not be taught by licensed Mathematics teachers. Yet, the trainer undertook

to convey the "new Math" to these mathematically unsophisticated teachers in

one session. The ,'esearch team was doubtful about such optimism. Moreover, if

the Board feels that an extensive background and license are necessary to prepare

one for teaching Mathematics in the regular track, the same should hold true for

Career Guidance.

The same problem arose in the area of Science. Although a substantial

part of the new curriculum was available at the time of the training sessions,

the Board chose to appoint a licensed Social Studies 4,eacher to train the

teachers the new Science curriculum. If Career Guidance students are to be

taught 9th grade Science, which in the regular junior high school is viewed as

a way station along a closely articulated, sequential course of study, then one

must question the wisdom of training unlicensed teachers by an unlicensed trainer

-and all within one hour and twenty minutes.

4. One final set of percepts concerns the training schedule as it applied

to the targot group of trainees. Assuming that no more than a brief introduction

to the new curriculum could be accomplished in the short period alloted, it is

surprising that veteran Career Guidance teachers were invited to the sessions.

They had previously been introduced to the pror am and the effective approach miti

Career Guidance students is something they have learned first hand. Furthermore,

all eight content areas were given "equal time", even though same re far leas

circumAcribed than others.
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Procedurally, too, the research team questioned the advisability of

having personnel attend a training session outside their area of concern. Could

the time have been spent more profitably by devoting fu.U. morning sessions to

one single area? Possibly, the Board could have spent all of the available funds

for intensive training in several areas, rasher than a sprinkling in many.

In all, then, the research team was considerably less enthusiastic than

the teachers regarding the advisability of spending federal funds for the

training sessions rather than on other projects designed to improve Career

Guidance. There was also a feeling of doubt as to the effects that the training

sessimts will have on the trainees and, subsequently on the students. In ad-

dition, there were serious reservations regarding the attempt to train personnel

in a single all-too-brief session. Finally, the research team felt that train-

ing must, be offered by highly trained instructors to school personnel equipped

to teach in the content areas for which they will be responsible in September,

1966.
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Part B: Curriculum Develment

The project title refers to the target population as "academically

frustrated and also severoly disadvantaged economically and culturally."

Linking the severe academic retardation to curricular inadequacies, the proposal

asserts that the traditional curriculum had. not met the needs of these potential

dropouts. To combat this history of failure and defeat, curricular modifica-

tion was advanced as a necessity:

If these youngsters are to be rehabilitated and encouraged
to continue their education in the one year they spend in
these special classes a new and vital curriculum is essential
in every subject area . . ;based on their bacicgrounds,
aspirations and culture, which will chnllenge them by utilizing
their present interests and future hopes for the world of
work. . . .All subject. matter will concentrate less on theory
and more on the functional and manipulative aspects of each
subjects area in order to present pupils with true-to-life
problems and situations. . .it is imperative that a curriculum
be designed which will offer them a program of intensive
corrective work, challenging subject matter, achievable
goals, training in saleable skills and reconstruction of
attitudes.

I. Itaftives and Design the CvrriculumWritiaProject

This aspect of Cie proposal contained two basic objectives:

a) To write a new and appropriate program of instruction for those

who lack positive orientation toward school and are not succeeding.

b) "To involve teachers, supervisors and other resource personnel

in developing this curriculum; thus training a nucleus of resource personnel

for further work in curriculum and for orientation of new teachers."

To insure implementation of these objectives, a total revision of

eight different curriculums was proposed and definite guidelines were issued

to each of the writing teams. Among the specific instructions issued were

'the following:
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Guidance

"The curriculum should be redesigned to include not only guidance
in personal and social areas but also braining in pre--vocational
and vocational skills in preparation for the world of work. This
curilculunt will aid pupils to evaluate their capabilities and to
guide them in planning ways of achieving their goals through
success in pre-vocational and academic areas. It will include
training in methods of locating part-time emgoyment, preparation
for obtaining employment, and follow-up guidance for pupils who
obtain part-time jobs."

2. Language Arts

"Intensive corrective work in reading will be offered and extensive
reading for information and appreciation in every subject area will
be planned through work with newspapers, trade magazines and trade
books."

"Basic skilld (spelling, punctuation, grammar) will be taught
functionally through familiar situations involving social amenities,
job orientation, newspaper work, etc."

3. Mathematics

"The curriculum will be redesigned to offer instruction in corrective
mathematics."

"Skills and knowledges needed for the recognizing and handling of the
quantitative aspects in practical problem situations will be developed.
The pupils will be led to realize that mathematics is an indispensable
tool in daily living. Fundamental concepts and processes will be
reinforced by applIcation, according to ability, in the field of
work and recreation."

"Instruction in Business Mathematics will be included to prepare the
pupils for work with office machines; e.g., compbometers, computors,
adding machines, cash registers."

4. Science

"The curriculum will be redesigned to provide the pupils with
functional information and skills through as many manipulative
experiences as possible with a minimum of theory and involved
explanations. This course will provide the pupils with an undOrstanding
of some of the basic concepts of scientific achievement, first-hand
experiences through work with science materials and equipment, a
knowledge of the consumer's aspect of science, an awareness of the
vocational aspect of science, and an awareness of some of the
problems of our times relating to scientific achievement."
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5. Social Studies

"The curriculum wil3. be redesigned. to include instruction in...consumer
education and industry....Problems-centered units of work based on pupils'
interest:. and experience will be used to motivate critical-thinking, oral
discussion and research."

6. Industy3.4..../rts

"The curriculum will be redesigned to afford the pupils an opportunity for
occupational exploration. Major emphasis will be placed on instruction and
opportunities for manipulative experiences organized in a cluster of
instructional units related to the basic and machine processes essential
in various industrial areas: Mass Production, Power Mechanics, Furnitdre
Repair and Refinishing, Office Machines, and Building Maintenance."

"This curriculum will develop saleable skills to prepare these youngsters
fcr a useful job in the world of work. Instruction will also be included
to prepare them with methods for locating and holding part-time jobs."

7. Office Practice

"A new curriculum will be developed to offer these pupils an opportunity to
learn Filing, Mailing, Messenger Service, Telephone Service, and istacord
Keeping to. provide them with ready skills for obtaining partztime employment
and to encourage them to continue their training in high school. This
Arriculumwill also provide them with valuable training in avocational
skills; e.g.) good work habits, proper attitudes, dependability, honesty."

8. Speech

"The curriculum will be redesigned to offer training and practice in standard
enunciation, articulation and voice training so necessary to developing self-
respect and poise....Practical applications of the skills taught will be
presented through role-playing in true-to-life situations;e.g., job
interviews, shopping by telephone...."

II. OBJECTIVES OP THE EVALUATIVE STUDY

Three limited objectives were formulated for this aspect of the report:

a) To determine whether the staff of the Board of Education carried out

what it proposed to do. Were curriculum writers engaged? Were the procedures

and guidelines set down in the proposal adhered to by the curriculum writers?

For example, did the writers of the Science curriculum conform to the

prescribed "minimum of theory and involved explanations Were teachers and

supervisors involved in developing the new curriculum, as proposed by the

lata s7.
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Board's project directorl

b) To determine 'whether the Board of faucation achieved its stated

objectives. The question here is whether the new curriculum is appropriate,

whether it meets the needs of the target population.

c) To offer suggestions and recommendations on the basis of a critical

review of the complete Career Guidance Program, the current curriculum,

and the partial evidence available regarding the new curriculum. The

Objective here was to analyze the premises undergireing the proposal, to raise

questions wherever appropriate, and to clarify the relevant issues, With

the major componnnt of the proposal, the new curriculum, as yet incomplete,

the basic thrust of the evaluation was exploration and sharpening of focus.

III. METHODS OF OBTAINING INFORMATION

In this part of the study, observations and interviews had to be the

basic evaluative tools. Two well-trained observers spent the month of June

1966 exploring and inopecting various aspects of the Career Guidance Program

and the development of a new curriculum. Following were the specific steps

taken:

School visitation. The two observers visited a total of 22 schools and

spoke with principals, assistant principals, advisors, and teachers assigned

to Career Guidance classes. In some cases they interviewed pupils, observed

classes in progress, examined the available facilities, and studied the place

of Career Guidance within the school structure. Orientation and familiarity

were the goals of these visits.

Interviews with the Director of Career Guidance. Both observers met

independently and jointly with the Director of the project. As the Individual

responsible for the proposal, the Director's understanding of the needs of

Career Guidance Students, tne basic philosophy and purposes of the program,
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the direction of the curriculum development, and the competence of the

teachers were deemed essential to the evaluation.

Interviews with the Curriculum writers Each of the writers was

interviewed ito elicit their attitudes towards the curriculum; students, teachers,

and total Career Guidance Program. A structured interview schedule was drawn

up, a copy of which is appended. To permit interobserver reliability, six.

a. the writers were interviewed by both observers. Each of the interviews was

tape recorded to permit /wither analysis and assessment by the entire research

team. In addition to information regarding credentials, qualifications, backgrounds and

methods of selection of the writers,answers were sought in each of the follow-

ing questions:

a) Overall purpose of the program: Did the writers feel that the most

important outcome of the Career Guidance Program was vocational skills, social

adjustment, academic skills, or other& 'to

b) The nature of the new curriculum: Did the writers view their ultimate

product as a revision, extension, different in kind, differeA in quality, or

other ?

c) Percept of teacher creativity: Are you providing clear-cut lesson

plans or are you leaving room for teacher innovation!?

d) Percept of student population: Does the curriculum resemble C.R.M.D,

Academic, Business, Vocational and Trade, or other existing Board of Education

curriculums ?

e) Similarity to the regular curriculum: Is the new curriculum a

simplified version of the regular curriculum or one with a completely new focus ?

f) Perceived target population: Is the curriculum planned for both 8th

graders and 9th graders, boys and girls, and all shades of ability and achievement?
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g) Relative importance of the curriculum: How vital to the success

of the total Career Guidance Program is the curriculum?

estions from Writers and Others. The writers and those interviewed

were encouraged to offer criticisms, suggestions, and evaluative comments.

These assorted. subjective appraisals provided a rich source of leads for

further exploration.

Analysis of Current Curriculum. All curriculum materials in use to date

in the Career Guidance Program were collected and examined critically for

comparison with the anticipated curriculum as culled from the interviews with

the curriculum writers. The two curriculums were scrutinized for differences

and similarities regarding such issues as vocational vs. academic emphasis or

rigid vs. flexible lesson plans.

Analysis of the Board's Evaluation. The Bureau of Educational Research

of the Board of Education evaluated five selected schools in May, 1966. The

three parts of their study touched oh the total program, the behavior of the

students, and achievement and attendance records.

In a questionnaire sent to the principals and Career Guidance Personnel

of the five schools, each respondent was asked for his considered opinion

of the Career Guidance Program. A copy of the questionnaire is appended.

Opinions were sought regarding the following:

a) Describe the most effective aspects of the program.

b) Describe the t effective aspects of the program.

Attitude Scale" for each pupil in the Care! Guidance Program. A copy of this

or modified somewhat

d.) Should. the program be continued essentially unchanged, discontinued,

14

In addition, the teachers were requested to complete a "Student's School

Cared!

c) Describe the CaI." actions of parents to the program.

4.;4'41 t4.6ae.aagliteftrar
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scale is also appended. The teachers rai;ed. each student on a 7- point scale,

moving from "Highly motivated, No 'rebellion" to "Highly rebellious, no

otivation." The teachers were to check one box for the best description of

the student's behavior in September, 1965 and another for May, 1966.

Final4, a class sheet was completed for each group which contained

Reading scores in October, 1965 and May, 1966; Mathematics scores for the same

two dates; teachers' average mark for English, Social Studies, and Science

for '64-'65 and '65-'66; and number of times late and absent for '64-'65 and

'65'66. The evaluative criteria, were changes in behavior, achievement, and

attendance.

Limitations of the Study: This evaluation was meant to assess the new

curriculum, but the unavailability of the new curriculum placed a major

obstacle in the path of this projected assessment. For example, it was not

possible to compare the old curriculum with the new. Nor was it possible to

design any analytic categories for an appraisal of the new curriculum. Con-

sequently, this aspect of the report carries a more clinical and subjective

stance. Writers' stated views of what they intended had to be substituted

for exhaustive analysis of a finished product. Inairect bits of data were

assembled, rathhr than immediate direct appraisal and critical review.

IV. RESULTS

For the sake of clarity, this diffuse body of data will be reported

according to the objectives of the evaluation. Briefly stated, the objectives

were to determine whether the proposal was implemented; whether the stated

objectives were achieved; and to suggest guidelines for the future.
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INPLEML1TATION

Although many of the curriculum writers were still in the process of

constructing their new curriculum at the time this part of the report was

being written, it appears that the Board did carry out the basic stens of

the proposal. Curriculum writers were engaged and the Board has been P. the

process of readying the materials for printing.

A question can be raised. whether the curriculum writers adhered to the

guidelines and procedures set up in the proposal. Comparison of statements

in the proposal and views expressed by the curriculum writers suggests that

the Board and the writers were not always in accord. For example, the

proposal stated that the Language Arts curriculum "will be planned through

work with newspapers, trade magazines and trade books." However, the

writers of the language Arts curriculum expressed no such Intentions.

Similarly, the proposal stated: "This curriculum (Industrial Arts) will

develop saleable skills to prepare these youngsters for a useful job in the world

of work." However, the writer of the Industrial Arts curriculum stated that he

was.nct preparing Career Guidance students for a job, that the primary objective

was to develop confidence and help the child's personality.

Another equivocal issue is whether the curriculum, as planned, is truly

"new". Without considering the variety of applications of the terms, it is

apparent that the Career Guidance curriculum has been under revision for some

time. Of the three parts that comprise the new Social studies curriculum,

the first two parts were completed on 11/17/65 and 2/9/66. A complete

revision of the Career Guidance Course of Study in Mathematics was printed on

8/28/64 and the writer of that curriculum was the same person who was to write

the "new" curriculum. Indeed, the research, team felt that most of the

supposedly new curriculum; were truly modifications, extensions, and revisions

of existing Career Guidance Programs,
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The second objective of the proposal was "to involve teachers, supervisors

and other resource personnel is developing this curriculum." The purpose

was to train a nucleus of resource personnel for further work in curriculum

construction. However, in many cases the curriculum was written without

soliciting suggestions from teachers and in many other instances the writers

stated that their product requires no further work. Consequently, neither

involvement nor ongoingness was noted as a general rule by the research team.

Achieving the Objectives

The previous section dealt with the relative externals of procedures,

but with respect to objectives, one must be prepared. to describe the nature of

the students of Career Guidance, the professional preparation of the teachers

in the program, and the long-range goals and. purposes of the program. It is

not wise to write a curriculum without a clear awareness of the three basic

components of any curricular experience. The proposal states that the

curriculum is designed "to meet the needs of..pupils..who are not succeeding."

If the curriculum writers misjudge these needs or miscalculate the ability

of the educational system to meet those needs, then their curriculum is most

likely to be inappropriate:

Beginning with the understanding of the students' needs, the Director

of the Career Guidance Program stated on several occasions that the students

themselves have altered the direction of the program. Initially, the Director

felt that a vocation-oriented, truncated version of the regular junior high

school curriculum was appropriate. However, the students reportedly protested

that they do not want to be shifted off to a vocational track and that they

want to go on to college. The Director also reported remarkable achievement

eesults on the part of Career Guidance students to justify return to the

regular curriculum. The only difference envisaged was in approach, for the
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Director felt that a "more jazzed-up approach" was necessary to cater to

students who have experienced failure so often.

Many of the writers echoed the sentiments of the Director. Some saw no

difference between the curriculum they were writing and the regular curriculum.

Some suggested that their curriculum may, indeed, be substituted for the

regular junior high school curriculum. The Industrial Arts writer also

carefully avoided any vocational bent to the curriculum, insisting that the

double dosage of shop is merely a means to improve academic skills through

increased motivation and interest. It is worth noting here that more than 95percent

of the pupils go on to 10th grade instruction.

-

This optimistic view of the Career Guidance student was not borne out by

assessments made by the Board.

Of 15 students in a Career Guidance class that was evaluated by the

Bureau of Educational Research, 12 were reading below a grade level of 5.2 -

after one year of Career Guidance. In the same group, 10 of the 15 had 17 or

more absences during the schOol year. Such records hardly show promise of

future academic success.

There is no desire to minimize the very real contribution that Career

Guidance has made for many of these youngsters. Accolades were volunteered

by assorted personnel regarding improved self image, increased ego strength,

self acceptance, social conformity, and the like. But these unquestionably

important services are not relevant to this particular proposal. The funds

requested were for the construction of a curriculum that would meet the needs

of Career Guidance students. Although there are some dramatic examples of
+lbw.

sudden and marked academic growth in the period of one school year, most

Career Guidance students remain severely retarded in the area of academic

learning. The research team felt that the optimism inherent in Board's new

4



curricular stance runs counter to the reality view of research that longstanang

cognitive and behavioral styles do not change quickly or radically. Consequently,

regarding the all-important issue of the needs of Career Guidance students

and the new curriculum being appropriate to those needs, the judgment of the

research team was not congruent with that of the Board and the curriculum

writers.

Parenthetically, many of the curriculum writers seemed aware of the

dilemma; as one writer put it:

Number one, we're trying to keep them in school. Number two,
we're trying to give them a curriculum that would be meaningful
to them in the immediate-when and if they should go out in the
job market. These. are incompatible. This is not the same kind
of program that you'd. be giving if you're preparing.to kiss
them goodbye at age 17.

Another teacher reported the instructions from the Board: Keep it as close

as possible to the regular track 9th grade curriculum, but also keep it simple

and stick to the basics. Although many of the curriculum writers recognized

and verbalized, the seeming paradox between job training and continuing in

school, they gene-ally proceeded to plan or create a curriculum that was

equally suitable for any regular track.'

The second component of this receiving system for the new curriculum is the

teacher. Assorted. probes were therefore meant to elicit the curriculum writers'

judgment of the teachers in the Career Guidance Program. Generally, the writers

viewed the teachers as inexperienced and in need of clear-cut lesson plans

and a virtually cook-book curriculum. One writer explained:

Much of curriculum planning is a utter of relieving teacher
incompetence, of providing the marginal teacher with some
wherewithal to function and to begin at least the teanhing act.

Another writer stated:

Once upon a time we thought it was terrible if teachers didn't
prepare their own lesson plans. Now we think it's terrible if
we don't prepare lessons for them.



Another writer stated that even a "blind" person could follow the spe-

cific instructions set down. One curriculum writer recognized that

a highly structured curriculum leaves little room for teacher innova-

tion:

90% of Career Guidance Language Arts teachers
are not licensed in Language Arts. For them
we must have clear-cut lesson plans. But
those licensed would look with scorn and
condescension. You're caught in a dilemma.
Only direct way for unlicensed is consecutive
lesson plans. For those licensed, just list
skills in abstract.

The research team found the curriculum writers somewhat inflexi-

ble in their estimates of the target tea-ners for whom they were creat-

ing the new curriculum. There was little special provision for highly

experienced and creative teachers; for those teaching boys' classes as

against those teaching girls' classes; for 8th graders as against 9th

graders; and for classes of considerably varying abilities and achieve-

rent levels. It appeared to the research team that the writers needed

to take into greater account the broad variability in both teacher and

student preparedness and the students' plans for continuing their

education beyond the 9th year.

Sev=eral of the questions posed during the structured interviews

were attempts to elicit the vi.ews of the curriculum writers regarding

the overall purposes of the program and the relative importance of the

curriculum within the hierarchy of special features that Career

Guidance boasts. Regarding the single most important outcome of the

program, the writers generally felt that a favorable ego image on the

part of the pupils represented the single most vital product of Career

Guidance, Although the miters were aware of other outcomes, such as

academic skills or vocational preparedness, they chose the area of
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personal adjustment as crucial. Nevertheless, the writers were unani-

mous in'their feeling that an improved curriculum was vital to the suc-

cess of the Career Guidance Program. They were fully aware of other

aspects of the program, such as small classes; a full time advisor for

45 students; separate classes for boys and girls; a separate shop for

Career Guidance; 8 periods a week of Industrial Arts; part-time work

opportunities; and special funds for materials. Yet the writers viewed

their product as playing a crucial part in the program.

Since the previous sections of this report were written before

the completed new curriculums were reviewed, a supp_Lementary report

had to be added after the research team had the opportunity to study

the completed curriculums. This addendum follows the same outline as

used above: 0 Implementation. b) Achievement of Objectives.

-0-liecemmendatrions.

A. Implementation. An analysis of the completed curriculums under-

scores comments made above concerning the newness of the curriculum

guides.

1. Both Social studies I and Social Studies II are virtually

identical copies of the experimental editions published 11/17/65 and

2/9/66. The changes that were made are minor, consisting of editorial

and grammatical corrections and the addition of bibliographies.

2. Mathematics. The newly printed curriculum was substantially

the same as the one printed on 8/28/64. Except for some -"anges of

style, there were no changes or additions.

3. Sneech. The initial experimental edition was printed on

6/28/63 and the new curriculum follows the same numbe.: and pattern of

units.

-
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4. Office Practice. The initial edition was printed in 1963,

but some entirely new materials have been added since then.

5. Job Placement and Guidance. Although the new edition

contains much that appeared in the 1963 edition, there are a suffi-

cient number of entirely new and completely rewritten pages to justify

designation as a new curriculum.

In general, then, it would have been more precise had the Board

described the project as one involving several new curriculums and

revisions of others.

B. Achieving the Objectives. Basically- the earlier _findings

were reinforced after the new curriculums *.-sere studied. The key

objective of the proposal was to create a curriculum that would meet

the needs of chronic school failures. It is in this crucial area of

defining the needs and potentialities of the target group where great-

er clarity is needed. For example, the introduction to the new

Science currIculum states:

Three years of experimentation and a study of similar
programs throughout the nation showed that a new teaching
approach was essential in every subject area, if these
youngsters were to be rehabilitated and redirected.

Adaptations or Hwatered-down" versions of the tradition-
al curriculum without a modified approach presented learn-
ing situations which were only too familiar and were
filled with the failures and frustrations of the past.
It was also evident that once these pupils had spent some
time in a Career Guidance class they began indicating that
they no loL_Jr wanted to go to work; they now wanted to
prepare themselves for high school.

Is it possible that some of the so-called chronic failures could

after some exposure to the Career Guidance program be ready for the

regular junior high school work?

The authors of the Science curriculum also state that theirs

is a departure from the initial orientation of Career Guidance, that
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they expect these youngsters to continue on into high school and not

to enter the job market until further education.

The subject matter developed departed largely from the
job-centered themes and concentrated on the skills and
subject matter necessary for further study in high
school... The material presented parallels as closely
as possible V- regular 9th-Year Science curriculum.

Yet, the authors are not ready to say that their curriculum is

identical with the regular one. Instead, their slant is to concentrate

"less on theory and more on the functional and manipulative aspects...

to present the pupils with true-to-life problems and situations." The

same idea is repeated later: ',Emphasis has been placed on providing

the pupils with many experiences in the manipulation and use of science

materials rather than on classroom discussions of theory..."

One wonders whether these pupil? could transfer to an academic

or vocational high school on the basis of manipulative activities that

do not lead to the essential processes of abstracting, conceptualizing

and critical analysis of printed material. Perhaps the most optimistic

claim of the program was that the 9th grade students would be able to

learn what they missed in the 7th and gth grade science along with the

regular 9th grade science curriculum. When the Director was asked how

this can possibly be accomplished, the answer was that the classes are

small and most of the students hold part-time jobs, thus permitting

others to have virtually private instruction and to move rapidly.

Questions regarding lontent and objectives were also asked of the

writer of the Language Arts curriculum. Here, too, the stated desire

was to present Career Guidance students with experiences of "real"

literature, not "kid stuff". However, it was pointed out by the

interviewers that of the eight periods reserved for Language Arts,

four must be devoted to corrective reading and one to speech. The

-
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research team asked how it would be possible for chronic academic fail-

ures and retarded readers to manage regular 9th grade literature in but

three periods per werA. Although the curriculums were truce* impressive

interns of scope, organization, clarity, and technical excellence, the

question remained whether the content level was suitable for the;

pupils in this program.

that also seemed clear from study of the curriculums is that

various writers had entirely different concepts of the Career Guidance

student in Lind. In contrast with the Science, Social Studies, and

Language Arts writers who seemed to be gearing their product to capable

and motivated youngsters who are but slightly different from regular

junior high school students, other writers portrayed a deflated, defeat-

ei delinquent. For example, the Job Placement and Guidance curriculum

described the Career Guidance youngster as follows:

Lack of ambition; record of failure; poor records in personal
and social adjustment; inadequate work and study habits;
irregular school attendance; negative or hostile attitudes;
product of broken homes; lonely and retiring; over-aggressive.

The writers of this particular curriculum think in terms of more

modest academic growth and speak of "some measure of academic success".

Indeed, the basic aim of the program is to equip these youngsters with

low-level vocational skills, rather than seeking success through

academic accomplishment.

To help the pupils understand the dignity and importance
of work and to learn how to adjust to their first job...
Explaining the moral aspects of work and the responsibili-
ties of workers... Orienting the pupils to the various
aspects of the world of work... Helping the pupils in the
selection of proper vocational training and/or selection
of a job... For some of these pupils a part-time job is
a good may to learn the discipline that the home, the school,
and the community have been unable to teach them... The fact
that a pupil can obtain and hold a job such as messenger boy,
delivery boy or stock clerk, gives him LI opportunity to
experience success.

_
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'Au is apparent from the divergent images of the Career

Guidance student is the lack of agreement regarding objectives. It

appears that each set of writers was free to develop his concept of

Career Guidance and to plan a curriculum that would meet his particular

concept of the pupils' Leeds. There was no ovideAge of a unified,

integrated body of theory based on objective data regarding the students'

realist.lc abilities, achievement, and aspirations. With each writer

permitted to project his own image of the Career Guidance student, it

is little wonder that objectives cover the range from early employ-

ment through college preparation; The research team felt that the

difficult and exacting academic curriculums, such as Science and Social

Studies, were most inappropriate and unrealistic for some of the pupils.

The team found little to criticize in the less demanding vocational

curriculums, su.:1.. 4s Office Practice, Job Placement; and. Industrial

Arts.

Despite the inconsistencies in this and difficulty levels, some

of the new curriculums seem most promising. In a highly imaginative,

well constructed approach to the problem of Career Guidance students,

the Industrial Arts curriculum planned to build all of the academic

skills around a shop core. The rationale was based on the supposed

concrete and manipulative orientation of these students and the sheer

time and space emphasis on Industrial Arts in Career Guidance. This

curriculum indicated how all subject areas could be encompassed in one

unified and integrated framework. For example, one of the major units

is the maintenance and repair of bicycles. The curriculum sets forth

suErstions for involving other subject areas: Mathematics lessons

may be coordinated through use of the speedometer, estimating and

computing; Social Studies may be coordillated through discussion and
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study of factory methods, mass production, and source of materials;

Science would introduce speed, balance, friction, and centrifugal force;

and Language Arts could focus on reading road maps and writing safety

slogans. A similar approach was outlined for each of the Industrial

Arts units. For the subject of Operating Office Duplicating Machines,

the following were suggested: Mathematics mayincl4de estimating cost

of paper and supplies, cutting stock to dimension; Science would re-

volve about composition of metal, chemistry of ink, and process of

photography; and language Arts could take advantage of proof reading

opportunities or reading job sheets.

Guidelines. Stilt, of the completed curriculums generally support

the series of recommendations that were incorporated in the early part

of the report.-

1.Since the 'roject was based on the plan of providing an appropri-

ate curriculum for Career Guidance students, it is essential that

research determine the nature and needs of these students. A beautiful-

ly written, accurate, and tightly organized curriculum seems to be in

the making, ut much of it may remain inappropriate if the students

have neither the background nor the ability to assimilate the material.

2. It is necessary to build into the curriculum closer articula-

tion both with elementary and secondary school programs. In order to

restructure human beings continuous and ongoing programs Lnd curriculums

must be established from the earlier school level through the high sohoal.

3. The approach with non-achievers requires a consideration of the students

as individuals, and of flexible instructional treatments and provisions

for adaptation to different ability levels. The Science curriculum, for

example, contains more than 100 problems that must be covered in one year.

----;----TAi, -7;: i .,_. --1.:.;-, ... - ,;',.:, __;-;,-;:q2-1.ii,..,--:,7-:::.7,
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This program requires that topics such as Pressure and Sound be covered

in less than two periods each.

4.. One theme running through the literature of Career Guidance

is the need for a therapeutic or ego enhancing school e:perience, that

the curriculum must be a vehicle for ego growth. The research team

felt that some parts of the curriculums in Social Science, Mathematics,

and Science fall into precisely this category. These curriculums should

be re-examined and modified to provide an opportunity for ego growth,

and reduce the possibility for ego frustration.

5. The research team was generally in accord with the curriculum

and instructional approaches for the disadvantaged that Savitsky proposed.

In addition to his suggestions to personalize, to organize short, achiev-

able units, and to build in elements of success, Savitsky stresses the

need to orient disadvantaged students to job experience or the world of

work:

Occupational-mindedness is a dominant characteristic
of these students. It is within the context of seeking
a short-range, immediate goal --sane vocational compe-
tence that bears hope and promise of erasing their dis-
advantaged state: it is their pragmatic test for judging
the worth in subjects they are required to study. There
is, therefore, more readiness to absorl) instruction when
identification or transfer is made to job preparation or
improvement. This becomes especially meaningful and ef-
fective for students in supervised work-experience programs.
Thus speech behavior in job interwiews.is woven into
language arts; how we breathe and the production and trans-
mission of sound are similarly part of this subject and are
related to biology and science; protecting the worker is
an as4gnment in social studies. (l)

(1) C. Savitsky. Reaching the Disadvantaged. In E. P. Tor:ance and
R. D. Strain (Eds.) Mental Health and Achievement. N. Y.: John
Wiley and Sons, 1965, p. 308, pp. 305-311.

WIrria.VZ loSiaSr. 411.04111. ...A.Sieavemata a ama.:-
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What Savitsky proposed was part and parcel of the initial Career

Guidance orientation. The purpose of part-time work was to integrate

the world of work and academic skills. The Career Guidance administra-

tion has apparently found reason to alter this approach in some measure

and to work tnward 2eturning Career Guidance students to the mainstream

of academic competition. The research team feels that this decision

may be unrealistic for large numbers of the target population. Work

as the nucleus or core could permit teachers to operate as a team, to

plan all academic experiences about this one area of assumed concern

for each Career Guidance student. Work can carry motivational and

concrete, meaningful, and ego-success elements. The single curriculum

that maintains this orientation in a most sophisticated and creative

manner is the Industrial Arts curriculum. The research team felt that

such a work-centered and academic-shop integrated curriculum represents

an appropriate and ego enhancing approach for Career Guidance students

and should be expanded beyond present limits.

III Summary Conclusions and Recommendations

A. The Teacher Training Program

1. The evaluators questioned the timing of this project, which

involved the training of teachers and supervisors at the end of the

school year since some of them will not be involved in teaching Career

Guidance classes in the following year. The investigators felt that

such a training program gig, n at the beginning of the school year would

have bee-A more effective.

2. The evaluation team was considerably less than enthusiastic

about a teacher training program in the use of new curriculum materials

that was not ready during said training.

,t
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3. Although the trainees were generally experienced people as a

group, there were too many (especially in Mathematics) who were teach-

ing in subject areas beyond their special prepa14.tion or license.

4.. The value of the evaluation was unfortunately marred by the

fact that questionnaires asking for reactions on the part of those

trainees were answered by less than 40% of those enrolled.

5. The teachers entered the training program with high hopes and

felt at th- end of the training sessions that the program constituted

good use of federal funds and that they and their pupils would benefit

by the training they had received. The Assistant Principals involved

in the training program, though not so optimistic as the teachers, felt

that the program was worthwhile.

B The Development of New Curriculum Materials

1. The research team was fully aware of the positive and constructive

aspects of the Career Guidance grogram in junior high schools, with its

many noteworthy aspects: small classes, full time advisor for 45 pupils,

separate classes for boys and girls, a separate shop with 8 periods of

Industrial Arts, part-time work opportunities and special funds for

materials.

2. Whatever the causes (the brief time about a month-- alloted for

the evaluation of the project made research in depth impossible' which may be

operating, the students in the Career Guidance program do not drop out

at the end of the junior high school Career Guivance experience;

more than 95% of them go on to 10th year instruction in academic and

vocational high schools.

3. The greatact contribution of the Career Guidance program lies in

the real growth and improvement of the pupilstself image and ego strength.

1,
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4. Some promising material was developed by the writers of the

curriculum material. In Industrial Art it is recommended that all of

the academic skills be centered around a shop core. The Social Studies

Curriculum'suggests coordination through the discussion of the factory

methods. There are similar suggestions on the materials for use in

Language Arts and Operating Office Duplication, Mathematics and

Science.

5. Work centered and academic shop integrated courses represent an

appropriate ego enhancing approach for Career Guidance students and

should be expanded beyond present limits.

6. The curriculum writers, in their estimate of the ability of the

teachers who were to use the new curriculum materials, seemed inflexible

and insufficiently aware of variability, or teachers and pupils.

7. Teachers and supervisors were not widely involved in preparation

of the new raterial4

8. The research team question whether the material developed was real-

ly ""new" or mere extensions, modifications and revisions.

9. The writers of the curriculum materials did not have a consistent

view of the needs of the pupils in Career Guidance classes, their

aspirations and the course of their future education. There is evidence

of confusion as to purpose -whether it is to prepare pupils with market-

able skills in a vocation- orienid curriculum or to prepare them for

continued education in academic and vocational schools.

10. The evaluators question the degree of success or academic achieve-

ment of pupils in the Career Guidance classes and consequent justifica-

tion of returning pupils to regular classes in juni.or or senior high

schools. In the small sampling made, pupils were reading below grade levels,

and the degree of absence did not augur well for future academic success.

,IspoattmomPottnotwdawca ofoirmoTegr aft* emeer.w.mtwaleftareeislierceiltemelimimmieramMAtmonsWihongilmiswars.u.---7
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To summarize, though the investigators found Lqny strengths in the

Career Guidance prograktley question whether the curriculum material

developed in this federally fundad curriculum writing projevA furthered

the understanding of the needs of the pupils or provided the most ap-

propriate or valuable assistance to the teachers of these special classes.

\
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1. What do you think would be the most important outcomes of the Career Guidance

Prograra

a. vocational skills
10. social adjustment

co academic skills
.d. other

2, HOW were you selected for doing the cur -iculum for the Career Guidance PtOgram?

a. Did yon work on the original curriculum 3 years ago?

b. If rot, how were you oriented to this work?

c. Who oriented you to this work?

3. Whtt is your background for this work?

a. Licenea(8)

b. Years of experience

a. Chief school experience

4/1=V11111M1.111rIN.

d. Hive you ever worked on the regular Board of Education curriculum?

e. If so$ which one (ones)? okagMmENIMMo

IFILIONSORMSW101..d
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4. How do you view the curriculum you're working on with the current Career
guidance currituluter

.

revition

p. extension

o. different in kind

d. different in qualiW . .

11. other ,"

5. In terms of the curriculum you am now working on where would ydu feel the
main focus would be? Is every aspect of.the curriculum specified with strong
emphasis-on planned lessons for the teacher or do you conceive of the new
curriculum as providing guideposts ighi:h permit flexibility and InnoVation
on the part of the teacher?

What mould your rationale be for this approach?

6. If you have knowledge of other curriculums) one would Career Guidance
Moat clbsely resemble?

a. Vocational and Trade
b. Business
a. C.R.H.D.
d. Academic H.S.
e. Combination of
;. Other

there is a reemblances how closely will it resemble any one of these (to your
knowlede?)

_ 10-



Do you think this jtareer.Guidance curricetzt

a, A .simplified version£ ok the regaizir ftozird of Education Curriculue

b. one with a canpletely different'''.thus than the previous' curriculum?

c. a combination of both?

d, a more vital version of the regular Board of Education curriculum?

e. other?

8. Did yca revise this curriculum on your own, or did you work with to get help
from others?

a, teachers

b, administrators

c. supervisors

d, curriculum experts

e, students

f. tie Board of Education

If so; what kind of help

9. Will there be provision for variations in the curriculum used in the ath and
9th spades? What will they be?
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10. What provisions are you making for finding it the respopse to your curriculum?

11.- Do you anticipate thO'need for Tuture'reviiioni;'..of the Career Guidance
curriculum?

12. What difference has the Federal ode' made in your developing this nqw Career
Guidance curriculum?

a, resources

b. upe of consultants

c. processing of the curriculum materials

d: improved working conditions

ei clerical staff

f. evaluation

g. editorial work

h. other.

13.. Would you have any suggestions as to how federal monies for curriculum develop-
ment ouht to be spent in the Xuture?

14. Haw large a contribution to the success of the Career Guidance Program in the
schools do you think curriculum has made?

Very-Great
I

Moderate

Your runic slum in particular?

Neutral

I

Very Great. Moderate Neutral

I

Minimal

Minimal

None

None
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EVALUATION )F MINING PROM FOR CARM. GULIANCE PERSONNEL

-This form has becn prepared by the Center for Urban Education (MX.) .to help the NewYork:laity Board of Educagonevaluate.thefederaily funded
aspects of the Career Guidance Progr4m. -Itis..partIof.aAaiger scale-AsseSs.:
iumibthat"-will enable tbs.:Board to plan future expenditure of such guids.on the
babis of attitudes and rnomrasndations .expressed by Career Guidance Personnel
throughout the city. In filling cut this fora you are.invited to react to .the .

Saturday morning inAiseivice train; session you hate just attended. Ilse a
separate 'form for each content areas since there are two content areas covered
everti..iirCvTriOrnnn you are given two forms in order" b be able to react
separately to each area. .

DIRECTIONSt

Part One Fill in the following background inforoationo

1. Your position in the New York City School system. (check one)

Assistant principal ; Teacher'; Advlsor

2. Number of years in the New York City School system. (check one)

3 or less ; 4 - 10 ; 11 - 20 ; .21 or more

3. Sex (check °he) Male ; Female

h. Indicate N.Y.C. Board of Education license (s) you naw.hold:

Ill0Mis,1.....
Indicate subject (s) you have taught in the city systems And placo" an

-a6terisk next to the%.one .(s) you now teach.

6. Indicate the content area of the training session you are rating on
this form,err
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irt Tiro: Rate with item as follows: Circle one using the folloWingscalet440

!v.!! V....1..!

.5 a; Excellent. (or 'high) 2 Fair
Good 1 et Poor (or low)

3 2= Satisfactory (or moderate) N at Not Applicable

Hoard of:Edtmationts decision to spend its federal Arad; opt a
"Iune'in-dervice 'training program rather thin on another project....., 4 3 1 A

Boares decision to incorporate the present content area into
.the insuseriice training program... 04141-0,0*-14.014Dolosivs00041; 5 4 3 2 1 N

3. Degree to which you expected to benefit from this session
before you entered itorn.ipiriti4100.040,0.0o,00,..ese,...,slipelime4rot 5 4.3 g 1 N

4. Your overall rating of this session after it ended..... 5 4 3 2 1N
5. Intructorts coverage of content... ......... ...................a.. 5 4 3 2 1N

ft 1
ft

b

6.- His organization of -subject matter.... ....................... 5 4 3 2 1 N

7. Quality of his presentation... ....... ********** 04's ******* so ***** 4,0 5 4 3 2 1 N

8. His mastery of the sibject..:_........7. ***** :..5 4 3'2 1 N

9. Chances that the-June in-service program will change the pro-
fessional behavior of: ,

Assistant PrinCipals ........................ 5 4'3 2 1 N
(answer

all Teachers 5 4 3 2 1 N 1

three)

Advisors.:..",.:. 5 14.3 2 I N

10, Chances of Career Guidance pupils benefiting in September, 1966
from your experience in this session............................ 5 4 3 2 1N.

Fart Three: Write freely about any aspect of this session (or of the in-service pro-
gram in general) that pleases and/Or displeases you. Suggestions for

. improvement'are also.welcame.


